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Abstract 
The research for this paper aims to investigate the viewpoints and career plans of male student teachers of English entering a 
gender non-traditional field in a university in Turkey. The study has found that the driving motivator for the participants was the 
strong determination and commitment to the profession and the anticipation of moral satisfaction as well as the desire to be 
effective role models for their students. Despite the fact that they soon realized the high level societal stigma attributed to the 
teaching profession, they decided not to get out of the chosen career path.  
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Keywords: Male pre-service teachers; english as a foreign language; female dominated professions; teacher education; higher education; career 
planning       
1. Introduction  
There has been an international recruitment drive to attract more male teachers to join the teaching profession in 
order to increase their low numbers in schools. In the United States, for example, 24.9% of public school teachers 
are male (National Education Association, 2003). In Australia, 24% of elementary school teachers are male.
(Australian Ministry of  Education, 2001). In New Zealand, the number of male elementary school teachers is below 
18% (Cushman, 2008). In Britain, male teachers make up less than 10% of teacher population (Evening 
Standandard, 2008). Although 57% of elementary school teachers are male in Turkey (International Labour 
Organization, 2000), the number of male English teachers is staggeringly low.    
Although there have been quite a number of studies in mainstream literature concentrating on career choices of 
male student teachers, and teachers working in pre-school and elementary school (Bagilhole & Cross, 2006; 
Cushman, 2005; Mills, Martino & Lingard, 2004; Sumsion, 2005; Wiest, 2003; Williams, 1992; Yilmaz, 2006), 
further research is urgently needed in the field of second and foreign language teaching to systematically examine 
male student teachers’, and teachers views on working in a female dominated field. 
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Literature on the reasons for male student teachers choosing English language as a profession is almost non-
existent. Therefore, a brief literature review in this study focuses on a few mainstream studies. For example, in a 
study conducted with ten British males working in female-dominated occupations such as nursing and elementary 
school teaching, Bagihole and Cross (2006) found that there were four important reasons of male introduction to 
these professions: limited employment opportunities in male-dominated occupations, women becoming a source of 
influence, male rejection of gender values, and lack of career ambition. The first reason was only half-accurate as 
some participants explained that the move to more female-dominated professions was a result of a loss of 
employment in, for example, a coal mine.  For the other half, working in a caring environment was important for 
them. For the former strand, lack of career ambition was found to be inaccurate in eight of ten participants.  
Although the participants emphasized that working in a ‘caring and helpful’ environment was important, eight of the 
ten participants were working in professions where career progression was focused towards managerial positions.           
The research for this paper aims to investigate the viewpoints of male student teachers of English entering a 
gender non-traditional field, their perceptions on their male and female colleagues, and their own career plans. This 
study also aims to give implications for recruiting more male student’s thereby increasing diversity in this 
profession.        
2. Methodology 
2.1. Participants and research context 
Participants in this study were senior male student teachers majoring in English language teaching in a large 
research university in Turkey. All participants were graduates of Anatolian Teacher Training High School 
(ATTHS). These are four-year High Schools designed to prepare teacher candidates for careers in Schools of 
Education in Turkey. 
2.2. Data collection and analysis 
Participants were selected through convenience sampling consisting of eight senior male student teachers and 
contacted by the researcher personally.  Each participant was informed about the research orally and in writing and 
was requested to sign a consent form before the interview was conducted. Interviews were conducted and 
audiotaped in a semi-structured style, considered most appropriate (Carspecken, 1996) lasting approximately thirty 
minutes. They were conducted in Turkish to put the participants at their ease. The interviews were transcribed and 
coded for emerging themes and categories.  Similar themes and categories were combined according to the research 
questions. 
2.3. Research Questions 
1. What are the attitudes of male student teachers towards their female colleagues? 
2. How do male students view their low number in their career? 
3. What are the attitudes of male teachers towards an increase of males in their profession? 
4. What are their career plans after graduation? 
3. Findings  
3.1. Attitudes of male student teachers towards their female colleagues                                                                              
 When all the participants stated that English language teaching is a female-dominant profession, they were 
asked to comment on the impact of that situation on their own career choice. Every participant responded 
neutrally. Some tried to explain the entry of more women into teaching with “women starting to get an education” 
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and “breaking down male hegemony in the field of teaching”.  Some were still confused about the population of 
females in the profession within the last ten years: 
…  The thing is, the number of female teachers is increasing daily. When I was in secondary school, male and 
female teachers were equal. When I entered High School, women teachers were in the majority. In the meantime, we 
(male student teachers) have witnessed a decrease in our gender in this profession. The gender balance has definitely 
changed.  (Atakan) 
While discussing female dominancy in the field, six participants complimented their female colleagues’ teaching 
skills and positive relationship with their students: 
I have not encountered any male English teacher in my practicum school. I think female teachers do a better job 
especially up to High School. My cooperating teacher, Aleyna Hodja, is like a mother to the students. I caught her 
once playing the violin to the students in the class. They all seemed to be in awe of her and it was a magical 
moment. I think female teachers are more successful than males especially in elementary and secondary 
schools. They can be like mothers to the students. I do not think I can talk and act the way my cooperating teacher 
does to her children. Sorry. I was going to say to her students.  (Kenan) 
Women seem to have this natural mechanism to becoming a teacher and are born with it. I can see it when I look 
at my university instructors and school teachers.  (Atakan) 
Some participants did not want to respond when they were asked to comment on their female colleagues and 
instead resented the societal stigma that teaching was a female profession. They saw this as a burden they had to 
bear: 
Females are dominant in the field but that does not mean anything to me. There is a belief in Turkey that nursing 
and teaching are female professions. They say that teachers have long holidays. I do not understand this. Society, in 
making these comments, is trying to denigrade and simplify the profession. They are like, ‘It is so easy that only 
women can do it’.  (Emre) 
As Emre was highly content to choose English language teaching as his field of work, he appeared to feel the 
need to make clear that teaching English is not under any gender control. He considered it as a challenging 
profession if you want to do your best for your students. 
3.2. Male students’ views on their low number in their career 
Interestingly, some participants stated that being a gender minority in their profession is a blessing not a 
disadvantage for them: 
Females are dominant in my field. I feel fortunate by being in the minority because I believe I have the upper 
hand to be in this field dominated by women. I feel comfortable with the situation. (Kenan) 
If something is rare then it is precious. This is the situation in my department. I have a good relationship with my 
female colleagues and want to be with people who are emphatic and friendly in communication.  Because I am like 
that. I do not see those qualities in men. For example, in my department, I have had no interaction with seven out of 
ten guys in the last four years. Being a male colleague is advantageous for me. Women are more socially active and 
use their initiative.  (Arkin) 
Almost all participants were content about their social relationship with female colleagues. Because they are 
aware they will be working together in the future, some also stressed the importance of “negotiation and 
cooperation” to have a good, healthy, and balanced work environment. 
3.3. Increase of males in teaching profession 
 While all participants accepted that teaching is a female-dominated profession, some participants puzzled 
the researcher when they commented on a hypothetical situation like the increase in male teachers: 
I would not prefer that. I do not think that men are as forthright as women. They cannot show themselves as 
teachers.  Women are comfortable in this role and have higher qualifications.  (Atakan) 
However, some participants stressed the importance of good credentials without indicating gender: 
I do not think there would be more male teachers in schools or vice versa. It depends on the qualifications and 
ability of that person. It is not a gender thing. This profession requires lots of patience. Everyone can go to medical 
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school but it does not necessarily follow that everyone will be good in that profession. The important thing is to do 
the best you can while eliminating social pressures.  (Sedat) 
Overall, all the participants seemed to agree that teaching should be done by people who possess qualities such as 
content knowledge, patience, determination, good communication skills and confidence while others felt the need to 
stress that their female colleagues already possessed these qualities. 
3.4. Career plans after graduation 
Mainstream literature emphasized the likelihood of male teachers taking administrative positions, such as School 
Principal or a Superintendent. As the researcher assumed that male student teachers in this study would have similar 
tendencies, she asked them to comment on whether they were interested in taking on any administrative positions in 
the future: 
I think I might be bored by any administrative positions. It is compelling and being a teacher is something I can 
do. I will probably just continue my teaching career rather than entering into an unknown profession.  (Atakan) 
I do not want to be a Principal. It requires a lot of responsibility in the school in every area. If I become a teacher, 
I am just responsible for my students. (Demir) 
I never thought about taking an administrative position. It would be the end of being an English teacher.  It is a 
big world out there and an English teacher needs to keep up-to-date with everything because you cannot teach 
effectively if you are out-of-touch with the real world.”  (Emre) 
Unlike the male teachers in other female-dominated fields, such as pre-school and elementary education, none of 
the participants was interested in taking a Principal position in their future schools. They either believed that being a 
Principal was an overwhelming position that would make them responsible for a large school community or they 
just wanted to concentrate on doing their best in their field. All participants in this study planned to teach English 
after they graduate from university. Some wanted to teach for some time in schools in Western Europe or North 
America, or work for public schools until they retire. Some wanted to pursue an academic career. One common 
theme in their career aspirations is that all the participants were willing to work hard to educate young people. 
4. Conclusion 
This study investigated pre-service teachers with high prospects of entering the English language teaching 
profession, which is in the Turkish context a female-dominated area. Early in their lives, they chose English 
teaching as their career path and thus accepted to enter a female-dominated area of work, when they had to decide 
before entry to the ATTHS. The driving motivator was the strong determination and commitment to the profession 
and the anticipation of moral satisfaction as well as the desire to be effective role models for their students. Despite 
the fact that they soon realized the high level societal stigma attributed to the teaching profession, they decided not 
to get out of the chosen career path. This finding is in contradiction to those of Jacob (1993). Jacob  (1993, as cited 
in Bagilhole & Cross, 2006) observes that men’s entering in female-dominated professions is short-lived. He argues 
that this is the case for American men in his study that they get into these professions with a certain expectation and 
commitment. But the dissatisfaction they experience in such job markets steers them back into male-dominated 
areas of work. Jacob (1993) calls this phenomenon “enter via a revolving door”. He explains the so-called 
“revolving door effect” in reference to “social and peer pressure” (p. 36).  The findings of the present study do not 
support the validity of the Jacob’s “revolving door” effect. Besides, all eight participants clearly indicated their 
unwillingness to take on administrative positions, such as principalship, as they regarded that position a risk to their 
development and a move away from teaching. This is also contradictory to several mainstream researches (Bagilhole 
& Cross, 2006;  Cushman, 2005;  Williams, 1992) that argued that males in female-dominated professions are eager 
to progress in administrative fields or take managerial positions. The findings of this study, however, are in partial 
harmony with those found by Bagihole and Cross (2006). They reported that the participants in their study, namely 
teachers, stressed moral satisfaction in preference to the financial rewards of their chosen profession. Clearly then, 
the findings and conclusions of this study are in accordance with those of Bagihole and Cross. 
This study was limited to only eight participants and therefore not possible to generalize the findings or indicate 
solutions. Implications that can be drawn partly correlate with the Education Queensland’s publication (as cited in 
Mills, Martino & Lingard, 2004) named “Male Teachers’ Strategy” to recruit more male teachers within the 
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system. For example, one of the strategies is to increase the number of males applying for teaching positions and to 
encourage male teachers to promote the teaching profession at school and university career fairs (p 357). As in 
Queensland, there needs to be a nationwide call in Turkey for recruiting more male teachers, especially in certain 
subject areas, such as English. However, referring back to comments made by some participants about their male 
colleagues and considering the statement made by one participant that “… it depends on the qualifications and 
ability of that person … it is not a gender thing”, a first step could be taken by establishing a university/school 
partnership. Teacher educators in English language teaching departments can visit, periodically, Anatolian Teacher 
Training High Schools to introduce this profession to both males and females. Invitations could also be extended to 
male and female teacher trainees in their universities to talk to students in these schools. 
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